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ABSTRACT

The purpose of this masters’ project is to present a rationale for cross-cultural
counselling education in Central and Northern British Columbia and to provide a graduate-
level 13-unit course in cross-cultural counselling. I begin by reviewing the findings of the
American Psychological Association Division 17 Position Paper (1982) along with
subsequent studies investigating the effectiveness of cross-cultural education in helping
counsellors work successfully with clients from other cultures. The three dimensions of
awareness, knowledge, and skills suggested the framework for the development of the course
and informed the learning objectives for each major topic. Learning outcomes for counselling
students include the development of cultural self-awareness, recognising bias and racism,
improving knowledge about cross-cultural issues, and developing cross-cultural counselling
skills appropriate for working with specific populations prevalent in Central and Northern

British Columbia.
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PART ONE

Over the years as a teacher of adult upgrading and English as a second language, my
students included people of many different ethnicities from countries and cultures all over the
world, including First Nations, people with disabilities, and people who struggle with their
sexual orientation. Some students were residential school survivors; others were refugees
who escaped persecution and war. Some immigrated because they dreamed of a better life,
and some were mail-order-brides. Some were deaf. Some were in wheelchairs. Many fought
depression and anxiety because of their experience of marginalization, which made them feel
lonely, unaccepted, and out of place. Regardless of the uniqueness of their culture, all wanted
to be understood, and most were anxious to tell the stories of their lives, their culture, and
their families. First, however, they had to feel they were in a safe, non-judgmental, and
respectful environment. My students had to trust me and feel I cared enough to listen. Their
stories were fascinating and filled with experiences that a person who enjoys the privileges of
the dominant culture within a western society could hardly imagine. I learned a lot from my
culturally diverse students - about them and about me. I learned that I had a special
responsibility because I had a position of influence that could be harmful if I did not
understand the cultural issues involved or if I offered solutions that might alienate a person
from his or her own culture. I therefore had to become aware of my own culture-bound
beliefs and values and take care not to impose them on others.

As I moved from teaching to counselling, I realised that many of the concerns and
issues | faced as a teacher working with culturally diverse students were true of counsellors
working with culturally diverse clients. I found that even though Canada promotes

immigration and prides itself on multiculturalism and tolerance, mental health practices are
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based on the norms of the dominant culture (Arthur & Januszkowski, 2001; Barrett &
McWhirter, 2002; Berry & Kalin, 1995; Constantine, 2002; Constantine & Gushue, 2003).
When ethnocentric counselling practices fail to accommodate the needs of culturally diverse
clients, they have the potential to be harmful because westernized values or the values of the
dominant culture may be confusing or kindle self-doubt in clients with culturally different
values, thereby creating barriers to counselling success (Corey, 2001; France, Rodriguez, et
al., 2004; Sue & Sue, 2003). Consequently, concerns were raised by the Canadian
Counselling Association, the American Psychological Association, practicing psychiatrists,
psychologists, counsellors, and researchers about the responsibility of mental health
practitioners to meet ethical standards required to work competently and effectively with
culturally different clients (Brown, 2000; France, Rodriguez, et al., 2004).

It is my position that cross-cultural education should be a requirement of counselling
programs, and I have elected to develop an introductory course in cross-cultural counselling
for Northern and Central British Columbia in partial fulfillment of the requirements for the
degree of Master of Education in Educational Counselling. The course expands upon the
fundamental goal of mental health codes to prevent harm to clients and to prevent harm to the
therapeutic relationship. The guiding principle of the course is that practicing counsellors
have an ethical and professional responsibility to demonstrate professional competence, to
treat clients respectfully, and to advocate on behalf of clients who face discrimination on the
basis of cultural bias (Borys & Pope, 1989). In order to meet these ethical and professional
responsibilities, counsellors must begin by learning about their own culture-bound beliefs as
well as about the cultural backgrounds of the clients with whom they work (Canadian

Counselling Association, 1999, B9 & C1). I hope that this course will be offered to
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counselling students in Northern and Central British Columbia to help them learn to work
effectively with people of different cultures.
Cross-cultural Counselling Terms and Definitions

An effective argument in favour of a course in cross-cultural counselling must begin
by defining the terms racism, prejudice, bias, and harm, and then distinguishing the term
cross-cultural counselling competence from the term multicultural counselling. The terms
white and visible minorities must also be defined because they are prevalent in the literature.

Racism is a belief in the superiority of one race over another and may manifest a
hostile attitude or behaviour toward others based on race (Fowler & Fowler, 1972;
Sutherland, 1998; Wolfe et al., 1977).

Prejudice is injury or harm done to another as a consequence of a preconceived
opinion or bias (Fowler & Fowler, 1972; Sutherland, 1998; Wolfe et al., 1977).

Bias is a mental tendency toward prejudice, which distorts judgment (Fowler &
Fowler, 1972; Sutherland, 1998; Wolfe et al., 1977).

Harm refers to physical, psychological, emotional or cultural injury. Psychological or
emotional harm has the potential to result in negative feelings of self-worth, fear,
humiliation, uncertainty, self-doubt, a sense of being uninformed, emotional pain, or lack of
interpersonal trust (American Psychological Association, 1992; Canadian Psychological
Association, 1980; Canadian Counselling Association, 1999; Egan, 2002; New Brunswick
Education Student Services, 2003; Sue et al., 1982). Cultural harm may occur in the
counselling relationship when the counsellor negatively influences a client to question or turn
against his or her cultural valueé. The long-term implications for the client may be alienation

from self, family, friends, or community.
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The terms multicultural counselling and cross-cultural counselling are often
interchanged in the literature, but in fact, represent different concepts. Leong (1994) explains
that multicultural refers to “many cultures;” thus, multicultural counselling means
counselling with many different cultures. The goal of making multicultural counselling a
requirement for certification may seem overwhelming and unrealistic. In fact, multicultural
counselling is a specialised counselling field that requires long-term training (Leong, 1994).
A more appropriate goal for the purposes of an introductory course is to suggest that
qualified counsellors demonstrate competency in cross-cultural counselling.

Cross-cultural counselling refers to a counselling situation where the counsellor and
client are culturally different by virtue of lifestyle, religion, age, race, socioeconomic status,
sex, sexual orientation, or background (Leong, 1994). Consequently, their perspectives,
values, and views of the world, as well as the way they communicate may be quite different.

Cross-cultural competence refers to the ability to relate to and effectively
communicate with someone of a different culture (Leong, 1994). Though some may argue
that it is prejudicial to treat clients differently based on cultural differences, a person with
cross-cultural counselling competence is likely to argue that Eurocentric psychology is not
universal, and it is wrong to impose a counsellor’s personal culture-bound beliefs upon
culturally different clients (Sue & Sue, 2003).

The term White is used interchangeably with the word Caucasian throughout the
literature to refer to light-skinned people of European ancestry, who live in western cultures,
particularly in North America. The term Whifte seems to emphasise “the right, advantage or
immunity granted or enjoyed by white or light-skinned persons beyond the common

advantage of all others” (Clark, 2007). The term has connotations beyond race in that it
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suggests that being white is a cultural advantage unto itself (Arthur & Jankowski, 2001;
Barrett & McWhirter, 2002; Clark, 2007; Constantine, 2002; Constantine & Gushu, 2003;
Corey, Schneider, Corey, & Callaghan, 2003; Smith & Morrisette, 2001; Sue et al., 1982).

Visible minority refers to people whose physical appearance is different from Whites
or Caucasians. This term also encompasses those people who have visible disabilities.
APA Division 17 Position Paper

When the American Psychological Association agreed to support the improvement of
the professionalism of psychology and counselling practice to meet the needs of culturally
diverse clients, the Division of Counseling Psychology (17) Education and Cultural
Counselling competencies and the APA Committee on Accreditation Domains and Standards
commissioned the development of a model of cross-cultural counselling competencies
(Corey, Schneider, Corey, & Callahan, 2003; Sue et al., 1982). The resulting position paper
(Sue et al., 1982) identified awareness, knowledge, and skills as the three general dimensions
of cross-cultural counselling competence. Each dimension is defined as follows:

Dimension 1: Awareness is being aware of one’s own culture and culture-bound
values and beliefs, assessing one’s personal biases, and. being aware of how one’s values and
biases can impede effective communication and counselling and potentially cause
psychological, emotional, or cultural harm to culturally different clients (Sue et al., 1982).

Dimension 2: Knowledge is being knowledgeable about multicultural issues, having a
clear understanding of one’s own worldview, having specific knowledge about the diverse
groups with whom one works, and having a basic knowledge and understanding of socio-

political (social and political) influences (Sue et al., 1982).
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Dimensions 3: Skills is having the skills, intervention techniques, and strategies
necessary to effectively serve culturally different clients (Corey; Schneider, Corey, &
Callahan, 2003, pp. 136 & 137). Developing appropriate cross-cultural skills requires
education and experiential education involving exposure to people of the different cultures
with whom the counsellor intends to work (Sue et al., 1982).

The position paper (Sue et al., 1982) became the basis upon which the American
Psychological Association developed guidelines for education, research and clinical practice
as relates to the counselling of ethnic minorities, women, gay/lesbian and bisexual
individuals and groups (American Psychological Association, 1999). Some time later, the
Canadian Counselling Association stipulated in its own code of ethics that counsellors have
an ethical responsibility to respect and be sensitive to diversity:

a. Counsellors [must] strive to understand and respect the diversity of their clients,
including differences related to age ethnicity, culture, gender, disability, religion,
sexual orientation, and socioeconomic status (Canadian Counselling Association,
1999, A9 & B9).

b. Counsellors must recognize the limits of their competence and offer only those
evaluation and assessment services for which they have appropriate preparation and
which meet established professional standards (Canadian Counselling Association,
1999, D3 & D10).

Research Subsequent to the APA Division 17 Position Paper

The 1982 position paper (Sue et al., 1982) generated a large body of research about

counsellor bias and cross-cultural competence. For example, Arthur and Januszkowski

(2001) conducted a study to determine how counsellors across Canada defined cultural
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diversity and then sought to determine the conditions that lead to cross-cultural competency.
Their research found no significant relationship between multicultural competency and
counsellors’ level of education, age, professional experience, or years since graduation.
Arthur and Januszkowski (2001) found that counsellors reported the greatest problems in
communicating with clients when they strongly disagreed with their clients’ cultural values.

Constantine (2002) conducted a study to investigate the work of White school
counsellors working with people of diverse cultures. Constantine (2002) found that White
school counsellors can be racist, and that cultural attitudes could affect their ability to work
competently with culturally diverse clients. Barrett and McWhirter’s (2002) study about the
effects of prejudice on counselling assessment found evidence to support their hypothesis
that prejudice interferes with counsellors’ ability to accurately process information about
their clients. A subsequent study by Constantine and Gushu (2003) found that counselling
students with higher racism attitudes reported significantly less competence in working with
multicultural clients. However, Constantine and Gushu (2003) also found that higher ethnic
tolerance and multicultural education were significantly positively predictive of appropriate
multicultural case conceptualization.

Smith and Morrisette (2001) conducted a phenomenological study of White
counsellors working on a remote reserve. The results of this study clearly illustrated that it is
not enough for White male counsellors to simply appreciate cultural differences between
themselves and their Aboriginal clients. Rather, counselling was effective only after
counsellors attempted to identify common ground and shared experiences with their clients.

Furthermore, they were more successful when they sought assistance from Native mentors,
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which helped them gain cultural insight and also helped to avoid the impression of
counsellors adopting a historically paternalistic attitude of power and privilege.

Together, the studies hold similar findings and make similar recommendations. In
general, researchers conclude that counsellors who work with a culturally diverse clientele
should learn strategies to overcome value contflicts in the counselling relationship. Strategies
include self-reflection, a broad sociopolitical perspective, appropriate ethical standards,
cross-cultural education, and cross-cultural supervision. The body of research contributes to
justification for the development of a cross-cultural counselling course The research indicates
that while cultural bias and racism have the potential to harm clients, [cross-cultural]
instruction is helpful in resolving racist attitudes and in developing higher cross-cultural
competence (Arthur & Jankowski, 2001; Barrett & McWhirter, 2002; Constantine, 2002;
Constantine & Gushu, 2003; Corey et al., 2003; Fisher et al., 2001; Freedman, 2005; Smith
& Morrisette, 2001; Sue et al., 1982).

Ethics codes indicate that counsellors are ethically responsible to obtain the education
necessary to consult competently with culturally different clients (Canadian Counselling
Association, 1999, B9). Some may argue that counselling programs meet this responsibility
by addressing cross-cultural counselling as an adjunct to other counselling courses. However,
this arrangement sends the message that the program directors show little concern for the
gravity of the problem. Additionally, it may be difficult for instructors of a series of
differently focussed counselling courses to cover the breadth of cross-cultural concerns and
strategies necessary to develop cross-cultural competence (Saracuse, 2004).

Although people who choose counselling as a profession are unlikely to deliberately

do harm, research shows that counsellors are not necessarily inherently cross-culturally
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competent nor instinctively aware of their own biases (Arthur & Januszkowski, 2001; Barrett
& McWhirter, 2002; Fisher et al., 2001; Freedman, 2005). It is most likely, therefore, that the
potential for harm from cultural bias, cultural insensitivity, and inappropriate counselling
practice stems from counsellors’ lack of cross cultural awareness or knowledge (Arthur &
Januszkowski, 2001; Barrett & McWhirter, 2002; Constantine, 2002; Constantine & Gushu,
2003; Corey et al., 2003; Smith & Morrisette, 2001; Sue et al., 1982). Programs that provide
courses in cross-cultural or multicultural counselling should therefore, be designed to
respond to research findings that show that cross-cultural counselling competency is
improved through education (Arthur & Januszkowski, 2001; Barrett & McWhirter, 2002;
Constantine, 2002; Constantine & Gushu, 2003; Corey et al., 2003; Smith & Morrisette,
2001; Sue et al., 1982). It is likely that a counselling program that includes a course in cross-
cultural counselling will have the added benefit of holding greater appeal for culturally
diverse counsellor candidates, who would appreciate a program that is not centered solely on
Eurocentric counselling techniques.
Cross-cultural Counselling Course Rationale

In summary, research indicates that people are often unaware of their relationship to
their own culture, unaware of their own biases, and unaware of the ethnocentric bias inherent
to counselling practices in Canada. When Eurocentric counselling practices fail to
accommodate the needs of culturally diverse clients, they pose barriers to successful
counselling interventions and may cause psychological, emotional, or cultural harm. Cross-
culturally competent counsellors demonstrate a balance of awareness, knowledge, and skills
when working with people of other cultures and “actively work to understand the diverse

cultural background of the clients with whom they work” (Arthur & Januszkowski, 2001;
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Barrett & McWhirter, 2002; Berry & Kalin, 1995; Canadian Counselling Association, 1999,
B9; Constantine, 2002; Constantine & Gushue, 2003). Though research into ethical practice
and standards indicates that cross-cultural competence is not necessarily inherent, there is
evidence that cross-cultural competence can be learned (Barrett & McWhirter, 2002; Center
for School Mental Health Assistance Cultural Competency, 2001; Constantine, 2002;
Constantine & Gushu, 2003; Corey et al., 2003; Smith & Morrisette, 2001; Sue et al., 1982).
Consequently, the Association for Multicultural Counseling and Development, the
Association for Counsellor Education and Supervision, and the Council for Accreditation of
Counseling and Related Educational Programs declare that there is an ethical need for
counselling programs to address multicultural trends through cross-cultural and experiential
education (Corey et al., 2003). Only then can degree-granting institutions be aésured that the
students they recommend for professional certification fully appreciate the implications of
both inadvertent as well as purposeful bias and the subsequent potential for harm to clients.
Goals

The primary goals of this course in cross-cultural counselling are to introduce a
general overview of socio-political issues experienced by cultural minority groups, to help
counselling students become aware of their own culture, attitudes, and biases, and to explore
and expand students’ worldviews. A further goal of this course is to help counsellors become
sensitive to cultural differences and similarities by revealing unique characteristics and
cultural backgrounds of several distinct cultural populations prevalent in Central and
Northern British Columbia. Experiential opportunities and a repertoire of cross-cultural and
culturally sensitive counselling techniques will assist counsellors to be more effective when

working with clients from these populations.
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Theories and Principles Guiding Instructional Design

The three dimensions of awareness, knowledge, and skills suggested the framework
for the development of this course and informed the learning outcomes for each major topic
introduced. Major factors that determined the most appropriate educational models to guide
the instructional design included the learning outcomes, instructional context, and the general
characteristics of students likely to enrol in a cross-cultural counselling course. Most
importantly, the values and principles advocated by the selected educational model(s) that
would guide the instructional design had to be congruent with the values and principles
intrinsic to cross-cultural counselling.

The principles of adult learning theory were found to be most relevant for a graduate
course in cross-cultural counselling because most graduate students are adults ranging in age
from their early twenties to sixty or older. Many of this diverse group of students are
employed and have families. Adult learning theory offers important insights into the
generalized learning characteristics of adult learners, who are usually self-directed and who
often bring life experiences to an educational setting (Cranton, 1997; Herod, 2002; Knowles,
1975; Lieb, 1991). To accommodate the instructional needs of adults, adult learning theory
suggests a learner-focussed approach (Knowles, 1975). In contrast to teacher-directed
instruction, the concept of learner-focussed education or androgogy corresponds
philosophically with humanistic principles that encourage learners to be active participants in
their own learning and to reflect upon and draw insights from personal experience (Coﬁner,
2002; Herod, 2002; Lieb, 1991). A humanistic approach is particularly appropriate for higher
levels of education because it is.less directive, it respects individual differences, and it

advocates self-evaluation (Conner, 2002). More importantly, humanistié principles are
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mirrored in concepts that are fundamental to the practice of cross-cultural counselling such as
empowerment, choice, and self-direction. Strategies that support these philosophical precepts
include having learners relate their experiences through discussion, debate, critiques,
authentic projects, self-survey, and reflection (Conner, 2002; Herod, 2002; Lieb, 1991).

Transformative learning theory has influenced instructional design in adult education
since Jack Mezirow popularized it in 1978 (Taylor, 1998). Transformative learning theory
premises that learners make meaning through critical reflection of beliefs, attitudes, opinions,
and emotional reactions to experiences (Cranton, 1997; Mezirow, 1978; Taylor, 1998).

There are different branches of transformative learning. Mezirow’s (1978) theory of
transformative learning focuses on using rational thought to réﬂect on experiences. On the
other hand, Boyd and Myers (1988) developed a theory of transformative education that
focuses more on affect and the psychosocial process of discernment to create meaning of
experience (Boyd & Myers, 1988; Taylor, 1998; Cranton, 1997). Discernment involves
recognizing when old patterns or perceptions are invalid, resulting in a search for new ways
to perceive and act, leading eventually to the integration of old and new patterns (Taylor,
1998). Despite differences between transformative learning theories, they both have
compatibilities with fundamental philosophical concepts held by multicultural counselling
theorists. These shared concepts include humanism, reflection, equity, self-knowledge,
participation, communication, and discourse (Cranton, 1997; Taylor, 1998).

Transformative learning or the transformation of practice may be a goal for some
students taking a course in cross-cultural counselling. It has particular application when
considering learning outcomes under the dimension of cultural self-awareness, which

includes having students reflect on culture-bound values and becoming aware of their own
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prejudices. Therefore, the instructional design for this course should incorporate some of the
practices recommended by both transformative learning theories. In particular, the instructor
has a duty to establish a safe learning environment that facilitates the development of
sensitive relationships among learners (Taylor, 1998). Participants should share in the
responsibility of creating a safe learning environment that will not only enable reflection on
shared experiences but will allow students to challenge each other’s thinking.

The different perspectives of transformative learning seem to re-iterate the fact that
there are many kinds of learners, educators, learning contexts, individually defined learning
goals, and learning styles that must be appreciated within the instructional design of a course
on cross-cultural counselling. For example, research shows that people often exhibit a
learning style preference for one side of the brain (McCarthy, 1998). Generally, the left-brain
focuses on logical thinking, analysis, and accuracy, while the right brain focuses on
aesthetics, feelings, and creativity. Therefore, it was important to incorporate a variety of
different instructional strategies into this course to facilitate learning preferences for each
side of the brain (McCarthy, 1998). Right-brain learning activities such as role-play, visuals,
case studies and presentation have been included to enhance and expand upon left-brained
oriented activities such as reading and analysis.

Another educational theory that has relevance for this course is constructivism, which
premises that we construct meaning through reflection in order to create mental models that
allow us to make sense of our experience (Brooks & Brooks, 1993). Constructivist principles
suggest that instruction should incorporate an understanding of the assumptions students
have made about their world. This concept not only supports strategies that involve having

learners connect their experiences to content, but it also helps to address learning outcomes
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under the dimension of awareness and in particular, the concept of worldview, which is a
fundamental concept of cross-cultural counselling. Furthermore, the constructivist theory
shares adult learning theory values that suggest that a role for the instructor is to help
students connect facts and new understandings. Constructivist educators support a belief that
the curriculum should incorporate students’ prior knowledge and allow opportunities for
problem solving, analysis, interpretation, prediction, open-ended questions, extensive
dialogue, and self-assessment (Brooks & Brooks, 1993; Conner, 2002; Knowles, 1975).
These strategies can be used to address the cross-cultural learning outcomes within the
dimensions of knowledge and skills.

Bandura’s (1977) social learning theory and observational learning also have
application for the instructional design of this course because they premise that observers
learn from modelled behaviour. This educational perspective informs the need for the
instructor to model cross-culturally appropriate behaviour (Bandura, 1977).

William Glasser’s (1990) control theory has relevance for a course in cross-cultural
counselling because it premises that people are motivated by basic human needs, and
subsequently, curriculum must be shaped by the needs of the students. It follows, therefore,
that the instructional design must be flexible enough to allow students to make choices while
at the same time, meeting the overall learning outcomes of the course (Glasser, 1990).
Learning Outcomes

The domains of awareness, knowledge, and skills have been translated to three kinds
of learning outcomes for each topic in this course. Adult learning theory suggests a variety of
flexible instructional strategies to allow the instructor to create a learning environment that is

congruent with cross-cultural counselling principles and relevant to adult learners.
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Relevancy, according to adult learning theory, incorporates the learners’ need to know,
learner readiness, learner experiences, learner self-concept, learning orientation, and the
learners’ motivation to learn (Knowles, 1980; Knowles, Elwood, & Swanson, 1998).
Therefore, lesson plans have been designed to allow student input and the incorporation of
students’ real-life examples into class discussions and assignments. Flexibility, assignment
variation, and student choice are integral to the course design in order to accommodate
different learning styles, motivation, student context, background and experience (Knowles,
1980; Knowles, Elwood, & Swanson, 1998).

Learning outcomes under the domain of awareness are addressed through a
combination of lecture, exercises, surveys, and journal writing designed to encourage honest
self-reflection. These instructional strategies provide the means for students to measure their
cultural awareness and to identify personal bias, prejudice, racism, and sexism (American
Psychological Association, 1999; Canadian Counselling Association, 1999; France,
Rodriguez, et al, 2004; Sue et al., 1982).

Learning outcomes under the domain of knowledge include introducing students to an
overview of the social and political issues faced by selected minority groups. Current
concerns are placed in context through the exploration of the historical and cultural
background of specific populations in Northern and Central British Columbia with whom
counselling students are likely to work. Instructional strategies include a combination of
direct instruction, readings, research, discussion, presentation, guest speakers and exposure to
diverse cultural groups. Experiential opportunities include exposure to people and clients
who are culturally different from the counsellor or situations where the counsellor and client

are from similar ethnic backgrounds but are different on other factors such as religious
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preference, age, socioeconomic factors, sex, or sexual orientation. Students are encouraged to
be open-minded, to become involved with the community, to take advantage of opportunities
for travel, and to become culturally immersed (Corey et al., 2003). Within the course,
students are also encouraged to advocate on behalf of their clients, to recognize the cultural
dynamics of their clients, and to incorporate naturally occurring support systems into a range
of interventions (Corey et al., 2003; Sue et al., 1982).

Learning outcomes under the domain of cross-cultural counselling skills are
addressed by various instructional strategies designed to teach cross-cultural communication
and counselling interventions using appropriate ethical standards (Arthur & Januszkowski,
2001; Barrett & McWhirter, 2002; Berry & Kalin, 1995; Center for School Mental Health
Assistance Cultural Competency, 2001; Constantine, 2002; Constantine & Gushue, 2003).
Instructional activities include direct teaching, modeling, guided practice, role-play, group
interaction, films, guest speakers, discussion, case studies, and research.

Evaluation of cross-cultural counselling competencies provides opportunities for
choice and self-assessment, and methods to help counselling students:

1. become aware of their pre-conceived assumptions, values and biases.

2. demonstrate awareness of the impact of socio-political systems on minorities.

3. demonstrate awareness of how bias is manifested and its impact.

4. understand their personal worldview judging or denying the legitimacy of others.

5. actively develop and practice appropriate, relevant, and sensitive intervention
strategies and skills appropriate to the needs of their culturally different clients.

(Berry & Kalin, 1995; Center for School Mental Health, 2001; Sue et al., 1982).
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Unit Design Template

The learning outcomes for this course will be met over 13 weeks of three-hour classes
that combine lecture, activities, student presentations, role-play, practice counselling
activities, assignments, and guest speakers. Students are expected to complete assigned unit
readings prior to each class. However, this course is flexibly designed so that in the event that
an instructor would like to substitute other textbooks, he or she can simply assign different
readings to support the unit topics and learning outcomes.

Each week’s lesson will be organized into the following sections:

Unit Design Template
PART 1 Unfinished business
Instructor fields questions and concerns from prior lessons.
Assignments due are noted.
PART 2 Knowledge
‘ Unit concepts: Lecture, discussion, analysis. Expanding on readings.
Student presentations or guest speakers.
PART 3 Skills
Counselling activities, strategies and interventions.
PART 4 Awareness

Self-reflection activities, journaling, and closure

Summary

Part One of this project has provided a rationale for a course in cross-cultural
counselling based on research and personal experience. I have introduced cross-cultural
terms, and I have identified theories, principles, and cross-cultural competencies that have
provided a framework for the course and guided instructional design. Part Two of the project
is the manual for a course in cross-cultural counselling, which consists of the course outline,

lesson plans, references, the instructor “to do™ list, and the course evaluation.
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PART TWO
Course Outline

Course Description

Eurocentric counselling practices often fail to accommodate the needs of culturally
diverse clients because strategies and interventions are geared to comply with westernized
cultural preferences, beliefs and norms. The resulting cultural bias poses a barrier to the
counselling relationship and effective counselling with culturally different clients. Cultural
bias in counselling may result in psychological, emotional or cultural harm. The purpose of
this course is to help students become aware of their own culture-bound beliefs, values, and
biases and to learn cross-cultural counselling competencies and strategies that will help them
relate to and communicate more effectively with someone from a culture different from their
own (Leong, 1994). A further goal is to help counsellors become sensitive to the unique
characteristics and cultural backgrounds of several distinct cultural populations prevalent in
Central and Northern British Columbia. Experiential opportunities and a repertoire of cross-
cultural and culturally sensitive counselling techniques will assist students to be more
effective when working with clients from these populations.
Target Students
a. Students enrolled in a counselling program.
b. Professionals who wish to communicate more effectively with people of a culture

different from their own.

c. Counsellors who wish to expand their repertoire of cross-cultural counselling strategies.
d. Counsellors, teachers, and mental health professionals who wish to better understand the

socio-political issues that influence the counselling needs of minorities and culturally
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diverse populations in Central and Northern British Columbia.

e. Counsellors who recognise the limits of their cross-cultural counselling competence and
wish to provide counselling services that meet established professional standards
(Canadian Counselling Association, 1999, D3 & D10).

Learning Outcomes

Awareness. By the end of the course, students will demonstrate awareness of:

themselves as cultural beings.
» their pre-conceived assumptions, values and biases.

= how imposition of one’s personal beliefs upon culturally different clients can cause harm.

the limitations of Eurocentric psychology.

» one’s personal worldview and the legitimacy of other worldviews.

Knowledge. By the end of the course, students will demonstrate an:

» understanding of how ethnocentric ideologies manifest racism and prejudice in society.

* improved understanding of specific socio-political issues experienced by people and
cultures with whom they are likely to work.

= familiarity with ethical codes of conduct, worldview and cultural identity models.

Skills. By the end of the course, students will demonstrate:

= cultural sensitivity in communication and counselling.

= an ability to use various models of racial identity and development to help improve an
understanding of different cultural perspectives and the implications for counselling.

* an attempt to actively develop and practice appropriate, relevant, and cross-culturally
sensitive intervention strategies and skills.

(Center for School Mental Health, 2001; Corey et al., 2003; Sue et al., 1982).



A Course in Cross-cultural Counselling 20

Textbooks and Resources
France, M. H., Rodriguez, C., & Hett, G. (Eds.). (2004). Diversity, culture and counselling:

A Canadian perspective. Calgary ALT: Temeron Press.
Sue, D.W., & Sue, D. (2003). Counseling the culturally diverse: Theory and Practice

(4™ ed.). NY: John Wiley & Sons
Rationale for Textbook Selection

Sue and Sue are renowned experts in the field of multicultural and cross-cultural
counselling. They are key contributors to the development of the multicultural competencies
model based on the dimensions of cultural awareness, knowledge, and skills that has been
adopted by the American Psychological Association. The Sue and Sue (2003) textbook
covers the quintessential issues around cross-cultural counselling competencies.

The France, Rodriguez and Hett (2004) textbook supports Canadian authors who
bring a Canadian perspective to our exploration of counselling issues and addresses selected
populations most often encountered in British Columbia. This Canadian textbook augments

the Sue and Sue (2003) textbook.

Resources Placed on Reserve

American Psychiatric Association. (2000). Diagnostic and statistical manual of mental
disorders (4™ ed. Text revision). Washington, DC: Author.

American Psychiatric Association. (1980). Diagnostic and statistical manual of mental

disorders (3" ed.). Washington, DC: Author.
Recommended Reading Placed on Reserve
Kawagley, O. (1995). 4 Yupiaq worldview. A pathway to ecology and spirit. Lang

Grove: Waveland.



A Course in Cross-cultural Counselling 21

Internet Resources

American Psychological Association Web site: http://www.apa.org
British Columbia Association of Clinical Counsellors (2004). Code of ethical conduct and
standards of clinical practice for registered clinical counsellors Web site:

http://www .bc-counsellors.org/pdf/CodeofEthical Conduct

British Columbia’s Mental Health Act in Plain Language Web site: http://www.cmha-bc.org

Canadian Counselling Association (1999). Canadian Counselling Association Standards of

Practice for Counsellors and Code of Ethics Web site: http://www.ccacc.ca/coe.htm

Canadian Psychological Association Web site: http://www.cap.ca
Congress of Aboriginal Peoples. Interpretting the Indian Act/Bill C-31.The Congress of

Aboriginal Peoples Web site: http://www.abo-peoples.org/programs/c-31.html/

IndianAct/Billc-31

Department of Justice. Canada (Current to Feb 28, 2007). The Indian Act (R.S., 1985,C. 1-5).

Department of Justice Web site: http://laws.justice.gc.ca/en/notice/index.htm}

Selected videos are suggested throughout the course to support unit topics.

Evaluation

Assignments Week Due
A) Self Awareness Analysis 20% 4
B) Critical Incident Intervention 15% 9
C) Attend and write on a multicultural activity 10% 11
D) Group Presentation 35% (as scheduled)
E) Reflective paper based on journal 20% 12

Total: 100%
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Assignments
a. Self Awareness Analysis (due week four: 5 -7 pages). 20%
Learning outcome dimension: Awareness.

Culture refers to one’s “knowledge about and attitudes toward life” (Geertz, 1983,
p. 39). When we realize that our attitudes are influenced by our culture, we may relate better
to people from different cultural backgrounds. Use the tripartite level of identity model (Sue
2003, figure 1.1, p. 2), the multidimensional model for cultural competence (Sue, 2003,
figure 1.2, p. 25), the foci of cultural competence model (Sue, 2003, figure 1.3, p. 27), and
the White Racial Identity Model or the Minority Development Model to write a self analysis
at the individual, group, universal, social, professional, and cultural levels. Begin by
identifying yourself as a cultural, racial, and spiritual being. Identify your cultural
background and any cultural assumptions and cultural attitudes you hold. Consider your role
as a socio-political being and as a professional. Provide an analysis about how these roles
converge to influence your worldview, your values, and your attitude. Make
recommendations about how you can use this self-analysis to improve your cross-cultural
counselling competencies. Use APA formatting. Double space with one-inch margins.

Assignment a., self-awareness analysis, will be marked primarily as follows:

* Depth of insight and analysis S
»  Analysis of cultural and other role influences on attitude formation 5
= Recommendations for improving cross-cultural competencies 5

19)]

* Organization and clarity

Total marks: 20
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b. Critical Incident Intervention (due week nine). 15%
Learning outcome dimension: Knowledge and skills. Choose ONE of the following options:
Option 1: Case demonstration and analysis (30 minutes or instructor’s discretion).

With a partner or in a group of four, consider a situation where the counsellor and
client are from different cultures. (The client must be from a culture different from the
culture researched for class presentations). Demonstrate potential conflicts and value
differences and the implications for counselling. Lead the class in determining ways to work
through cultural differences. Devise a culturally sensitive counselling plan.

If you choose presentation option 1, you will be marked as follows:

* Recognising and demonstrating potential for conflicts and valued differences 5
» Facilitation of discussion to find implications for counselling S
» Devising a culturally sensitive counselling plan 5

Total marks: 15

Note: Option 1 (presentation) will be offered to students only if there is sufficient

presentation time available. If not, you will be assigned case-study option 2.

Option 2: Submit a written case demonstration and analysis (5-7 pages).
Write an analysis of a case where the counsellor and client are from different cultures.
(The client must be of a culture different from that researched for your class presentation).

Examine potential conflicts, value differences and the implications for counselling. Devise a

culturally sensitive counselling plan.
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Ifyou choose option 2, (a written case study), you will be marked as follows:

* Demonstrating potential for conflicts and value differences 5
= Presenting implications for counselling 5
= Devising a culturally sensitive counselling plan 5
Total marks: 15
c. Attend and Write About a Multicultural Activity (due week eleven: 5 pages). 10%

Learning outcome dimensions: Knowledge and awareness.

Attend an activity that involves being with people from a culture different from your
own and different from your usual experience. Write a description of what you did and how
you acquainted yourself. Describe your feelings about being culturally different, and what
you learned about the worldview of people from this culture. Describe something you
experienced that may help you when working with people culturally different from yourself.

Assignment c., multicultural activity, will be marked primarily as follows:

=  Observations and insights 3
*  Development and quality of ideas 3
» Integration of reading materials and observational analysis 2
* Organization and clarity 2
Total marks: 10
d. Group Presentation (due on sign-up date: 40 minutes to 1 hour). 35%

Learning outcome dimensions: Knowledge and skills.
Presentation by groups of two to four students. Each student presents. Time allowed

for presentations depends on student enrolment, available time, and instructor priorities.
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Presentation d. instructions for students:

1. Conduct research as you see fit to present a (*40 minute to *1 hour) seminar to educate
the class about a particular culture and related counselling issues.

2. The presentation should provide a background of the culture, common belief systems,
essential worldviews, issues of etiquette and communication, relevant historical concerns
and cross-cultural counselling concerns. Prepare a case study that explains a cross-
cultural counselling issue and a related culturally sensitive intervention.

3. Submit a brief presentation outline to your instructor one week prior to your presentation.

4. On the presentation day, submit your presentation outline, a copy of handouts, visuals,
intervention strategies, a rationale for intervention strategies, and a bibliography.

5. Each group should submit an overview of each member’s contribution to the project.

Assignment d., presentation assignment, will be marked primarily as follows:

= Presenter demonstration of content knowledge and breadth of information 10

* Handouts and visuals <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>